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What's in this Kit?
e A calendar of when assignments are due and who to submit them to
e Somebackground info about the CCS program, norms, valyasljcies, etc.
¢ Instructions and tips for setting up a field placement
e Draft schedules for the Fall and Spring Learning Circles and processes for Review of
Learnings
e Assignments
e And more

What's not in this Kit?

e Forms (eg. Review of Learning formslB Phcement Proposal forms) These are
available on the CCS websiténttp://ccsonline.ca/resources/studentesources/. You
can download them individually (often in either a PDF or RTF forraatyou need
them, or download them all in one package (if you're that kind of person).

¢ Diaconal Mentoringsession outlines and readingsAgain, these are on the website.

TIP: You see the date at the top right corner of cover page? (This page todl} lyee when
this kit was last updated. The updates might be small (fixed a typo) or big (changed an
assignment). It’s a good idea to check if the draft you have downloaded is current.

This work by Centre for Christian Studies is licensed under a
Creative Commons AttributiodNonCommercialShareAlike 2.5 Canada License
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Welcome to CCS

Whether this is your first theme year or your third, welcome; we are glad to lyaeas part

of our learning community.This kit will provide you with a loof information you'll need as a
Theme Year student at the Centre for Christian Studies. The Student Kit is your friend. (It will
not, however, help you move a couk or pick youup at the airport)

Some things to keep in mind:

You are responsible for your own learning. You set your goals, you name your
challenges.

Learning takes placein community. Nobody learns 7
in a vacuum. (Unless they agesmall bug or dust bunnyin (y
which casethe learning is “Don’t get so close to that
vacuum!!”) In community, we support each other,
challenge each other, and learn from each other.
Communitymeans both the community of learners at CCS
and your home community where you work and live.

N

Learning is a process of integration. At CCS we use
an ActionReflectiormodel to help you connect your
experience with theory, and your theory with experience.
Learningshould engageyour whole person: intellect,
emotion, spirit, body.

7

\

We are all learners andwe are all teachers.
Students share in leadershignd ProgramStaff participate in learning activities

Education can beliberating and transformative .we are all on a journey toward

justice, striving to be transparerdnd fair in our powessharing. We can beelfaware and seH
critical as we explore the ways we are oppressors and the ways we experience oppression. We
are open to God’s grace and God’s challenge.

2 Reflect. Act. phusisig

éol,
\a i

#4 Be Transformed.
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Field Placement Proposal form

Field Placement Covenant and Acknowledgement of Harassment form
Field Placement Learning LogPart A

Field Placemat Learning Log- PartB

Interview with Program Staff form
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Review of Learnings Feedback form
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Theme YearDates

All assignments are located in th#\ssignments” section of the Student Kit unless otherwise indicated

Forms can be found on the Student Resources section of the CCS website
http://ccsonline.ca/resources/studentesources/

* Assignments and forms should be emailed or delivered to the person listed under “Marker/Contact.”
Requests for assignment clarification or ddamk extension should go to that same person.

Date Assignment or Event Marker/Contact*

May 30(for Theme and
Reflection year students)
June 3Q(for LDM students)

Theme Year Learning Plan due

, Primary staff
(see Intro section)

September Field Orientationsession

September 15 First Term tuition due Liz (office)
September 30 Field Placement Learning Log #1 due Primary staff
October 16 - 31, 2013 Fall Learning Circle

, . : Field Placement Covenant due .
First day of Learning Circle . Primary staff
Harassment PolicAcknowledgement Form due

First day of Learning Circle Learning Goals for the Learning Circle due Primary staff
First day of Learning Circle Case Study #1 for Learning Circle due Primary staff
2nd Week of Learning Circle Preparation forProgram Staff Interview form due Primary staff
2nd Week of Learning Circle Learning Goals for the Studerted Sessions Primary staff
2nd Thursday of L i .

r.1 Hrsday ot -earmning Learning Partner Preference Form due Ted
Circle
Last day of Learning Circle Review of Learnings Primary Staff
2 weeks after Learnin . , . .
Ci\:(lzle n9 PostReview of Learnings Assignment due Primary staff
November 15 Verbatim Report due Primary staff
November 30 Fall Research Assignment due External marker
November 30 Field Placement Learning Log #Rie Primary staff

December 15 Theme Assignment #1: Annotated Bibliography due External marker
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January 15
January 15
February 1
by February 1

February 15

Field Placement Learning Log #Rie

Spiral Reflection #1 due

Mid-Year Field Placement Review Repdue

Phone contact with Primary Staff Person

Second Term tuition due
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Primary staff
Primary staff
Primary staff
Primary staff

Liz (office)

Theme Assignment #2: Study Guide for

L External marker
Denominational Report due

February 15

Community Projectinterfaith and Ecumenical

External marker
Networks due

March 1

March 1 Field Placement LearninLog #4due Primary staff

March 26 - April 10, 2014  Spring Learning Circle

First day of Learning Circle Case Study #2 for learning circle due Primary staff

Firstday of Learning Circle Learning Partner Report due Primary staff

First day of Learning Circle Field Placement Mapping Exercise due Primary staff

1st week of Learning Circle Sermon for preaching to colleagues Primary staff

March 29-30, 2014 CCSCelebration Weekend (Banquet, Grad, Service)

2nd Week of Learning Circle Preparation for Program Staff Interview form due Primary staff

2nd Week of Learning Circle Learning Goals for the Studerted Sessions Primary staff

Last day of Learning Circle Review of Learnings Primary Staff

2 weeks after Learning

PostReview of Learnings Assignment due Primary staff

Circle

By April 30 YearEnd Field Placement Assessment due Primary staff
May 1 Spring Research Assignment due External marker
May 15 Integrative Assignment due Primary staff
May 30 _ Theme Year Learning Platue .

(for those entering theme year . Primary staff

. (see Intro section)

in the fall)

May 30

Field Placement Proposal

Primary staff
(found in next year’s Student Kitavailable March) y

(for those entering theme year
in the fall)
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May 30 Deadline for Registration for upcoming year Scott
August 1 _ Integrating Year Learning Pladue
(for those entering the ) Ann

. (see Intro section)
Integrating Year)
August 15 Learning Goals
(for those entering the (found in Reflectionedr Expectations document Primary staff
Reflection Year) —available March)

0 0 0O

TIP: Print out this
calendar and pin it to
your bulletin board.

Heck, you could get

yourself some stickers
to put beside things
UT O Gondleted, if
Ui 66 OA OE/
person who needs that
kind of incentive!

0O 0 O
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CCS Diaconal Training Program

Leadership

External Courses

2 Christian Scriptures
2 Hebrew Scriptures
2 Theology
Christian Ethics

ChurchHistory

Development

(2 week modulg

(Theme years include
2 learning circles, field
placement, mentoring,

and assignmenjs
Theme Years

>_ offered in rotation
eg. 20132014 = Ed,
20142015 = PC,

_ 20152016 = SM
Educational

Ministry

Reflection
Year
(optional)

Integrating
Year

For more information, see the Theme Year Curriculunitpufttinexhticencarniesourcessiudess/
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Learning Plans and Learning Goals

The CCS Educational Stance states...

Learning is a process and discipline that encompasses the whole person.
Learners need to be intentional, take responsibility for engagement, reflection; self
direction, and goal seihg.

Students who choose to study at CCS will soon become familiar with distinctive tools for learning that
reflect these educational values:

1. Setting Learning Goals - a way to articulate how you want to grow and what you want to
discover about yourself.

2. Learning in Community — coming together as equal céearners, yet unequal in background,
cultural formation, religious tradition and practice.

3. Integration - of learning and experience. The Spiral Reflection is a key tool for integration.

Learning Plan

CCS students are required to develop a Learning Plan at the beginning of each theme year. The
Learning Plan is intended to identify four or five Learning Goals that can be applied in your:

e Field Placement 5 Lo
(0) O O

Learning Circles
Your learning plan is due

prior to the beginning of
the Theme Year, and
provides focus for your
year. You may end up

revising it during the year
in light of new learnings.

External Courses

e Assignments
e Personal Exploration.

Your Learnig Plan should be sent to your CCS primary staff
person for comment and consultation

e By May 15for students who have completed a Theme
Year or Reflection Year

e By August Ifor students entering the program from a 0 0 0
Leadership Development Module

Your Leaning Plan then becomes a tool for sharing with others and getting the most out of your field
placement, assignments, and Learning Circles. It creates the foundatiogdur Theme Year, yetitis a
living documentto be adapted or expanded as new things come to light. The “Post Review of

Learnings” Assignment (see “Assignments” section) is a way of integrating feedback and learning
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moments you experienced during the Learning Circle into your Learning Plan, makiranges or
additions as needed.

OVERVIEW FOR SETTING LEARNING GOALS

1. SelfAssessment Take stock of your strengths and weaknessesl identify areas to work on.
2. Reality Check Consult with othersand review Learning Guidelines.

3. Articulate Goals- Strive to state your goals clearly and concisely, with a focus on wheteare
and where you want to be.

4. Options for Achieving your GoalsBrainstorm creative wayto help you reach your goals.
5. Make a plan- for achieving your goals that is concrete,exgific, and deable.

6. Monitor and Evaluate- Ask, “What will | notice in myself, what will others notice in me as |
progress toward my goal? How will | be accountable?”

STAGE 1: SELF ASSESSMENT

Step 1- Long Range Goals
e What vision do you have for yourdah ministry?

e Where would you like to be in five years? For example:
- in congregational ministry with a focus on education and shared worship with laypeople
- educating church members about social justice
-working in a presbytery, conference, or diocs office.

Step 2- Current Gifts and Skills

e What gifts, qualities, skills and knowledge are you aware of having right now? For example:
- good communication and educational skills
- passionate about others’ exploration of spirituality
- experience in sodl justice projects and networks.

Step 3- Areas for Development

e What gifts, qualities, skills, knowledge do you need to develop at this stage in your learning?
For example:
- deeper understanding of youth ministry
- familiarity with different models fodeveloping lay ministry teams
- confidence in how to engage middle class church members with social justice issues.

Step 4- Blocks
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¢ What fears and difficulties might block you from achieving your goals? For example:
- fear that youth will not relate tasomeone older
- lack of experience with pastoral visiting
- resistance in a middle class congregation to prophetic witness.

STAGE 2: REALITY CHECK o

Step 1- Check with others R ea I I t y )
e Ask people you trust about their impressions:
- what do you dowell?
- what gifts and skills for ministry do they see in you?
- where do they think you need to grow?

Step 2- Review Learning Expectations and Guidelines

¢ Refer to these documents on the CCS website:
- Theme Year Curriculum
- Learning Guidelines
- Statements on Faith, Theology, Education, Justice.

STAGE 3: WRITING LEARNING GOALS

Learning goals are a way of articulating how you want to grow or what you want to discover about
yourself or a given subject matter or area of competency beyond where you are nbere is a
difference between learning goals and performance goals. Learning happens when something has
shifted within yourself- you have more knowledge, or a new skill, or deeper understanding.
Performance, by comparison, happens when you have proddsomething or done something.

The following guidelines will help you writéour or five learning goals for your year in the CCS
program. Your goals should identify what areas of growth you want to work on; they should not be a
list of tasks.

Starti ng point - Assembling data

e With reference to your selissessment, to feedback from others, and to CCS documents, what
picture is emerging of your
- areas of strong interest?
- gaps in knowledge, skills, or experience?
- things that feel scary or challengg?

Structure of a Learning Goal
e Use the infinitive- e.g. to integrate, to acquire a skill, to gain knowledge

e End with naming what you want to learn or accomplish.
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e Examples:
- to integrate my passion for justice into my preaching in an appropriate awmtessible way;
-to grow in my ability to listen to people experiencing grief and loss;
- to increase my knowledge of theology and my skill in theological reflection.

Verb choice

e Choose verbs that describe observable behaviour rather than internal exgrees that others
can't see. You may want to deepen, increase, enhance, grow in your ability to
- describe, identify, name, define, give examples (knowledge)
- distinguish, differentiate, compare, contrast (analysis)
- compose, design, formulate, constay, organize (synthesis)
- demonstrate, perform, use, point out, practice (skill)
- show consideration, appreciate, respect, express point of view (attitude)

Clarity and focus

e A clear statement is one that expresses a single learning goal. Avoid makimgpound goal
statements.
- Instead of..
“To practice confidentiality while engaging in pastoral ministry in order to communicate clear
professional boundaries.”
try...
“To practice confidentiality while engaging in pastoral ministry.”
“To communicate clear professional boundaries in pastoral relationships.”

e Aim for a goal that imchievable and observable.
- Instead of..
“To create harmonious relationships with all members ohy congregation.”

try...
“To listen and speak respectfully to people whose opinions and values are different from mine.”

e Strive for a goal statement that is clear and intelligible to others your Field Racement or
Learning Circle.
- Clear ="To give concrete examples of different approaches to social justice such as outreach,
advocacy, and empowerment.”
- Less clear “Tolearnaboutdifferent ways of doing social justice.”

STAGE 4: CREATIVE OPTIONS

Once you have identified your goals, use your imagination about specific ways you can address them.
You have already done the work on the what. Now think specifically about the who, how, when and
where.

1. Who - are the people you will work with to achieve your goal?
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e Learning Facilitator

e Diaconall/vocational mentor

e Local Committee

e CCS staff

e Learning partner

¢ Student colleagues

¢ Members of your congregation, parish, community agency

e Members of Presbytery, Diocese, etc.

2. How -what kind of activities or events will help to create learning opportunities?

Oneto-one connections

Research and reading

Interviews and surveys

Study groups

Capacity building

Workshops or training sessions

Designated journaling

Retreats, worship, spiritual disciplines.

3. When-and how often are the best times to focus on a specific activity or goal?
e Daily, weekly, monthly
e Seasonally

e In alimited time period or one time only?

4. Where - are places you might focus your learning for the year?

o Field Placement

Learning Circle

Assignments

External Course work

Personal or spiritual development.
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STAGE 5: ORGANIZING A PLAN

You are now ready to pull these elements together into a plan for the year. This final stage will involve
choosing priorities, focusing on details, and consulting withers. Check with your Learning

Facilitator and Local Committee about what is g@ible in your Field Placement. Review your Schedule
of Assignments to see which ones might baraatch for your learning
goals.

1. As part of your Learning Plan, include a somary of the work and
thought that went into Stages 1 to 4.

2. For each Learning Goal, identify the contexts where you will work on
it, giving specific consideration to your Field Placement and
Learning Circles.

>
M

4. Read and review Stage 6, Monitoring and Evaluation, and enter information on how you will
monitor and evaluate progress.

3. Add the details of the how and when for eadontext.

Some people might find a chart helpful, others mightgfer point form or a mind map.

Example A- Point form:

Goal 1. To integrate my passion for justice into my preaching
in an appropriate and accessible way.

e In my Field Placement: preach three times, in Advent,
Epiphany, and Lent. Use feedback forms with learning
facilitator and local committee.

e In my Assignments: focus research and reading on
homiletics scholars who write from a justice perspective.
Fall Research Assignment, due November 30. Work with
Primary staff persona and learning partner.

¢ Inthe Learning Circle: during required sermo n practice at
the Spring Learning Circle, preach using a justice
perspective. Seek feedback from staff and student
colleagues.
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Learning Goal | Specific Tasks or Activities to help you work on your goal Monitoring/
Where Who How When Evaltian
1. To integrate| Assignmen| Primary stal Focus research & read Fall Research | See Stage 6 be
passion for just person homiletics scholars wh| Assignment du
into my preachi Learning from a juspieespective | November 30
in an appropria] partner
and accessible Field Learning Preach in field placem¢ In Advent,
Placement | facilitator | distribute feedback for| Epiphany, and
Local Cttee
Learning | Staff Focus practice sermor March Learning
Circle Student justice perspective Circle requirem
colleagues

Example C- Mind Map:

Distribute feedbak forms to
congregation

_
h

Preach 3 times
in field
placement

Evaluate with learninéacilitator
and local committee

Fall research assignment

To integrate my
passion for justice
into my preaching in
an appropriate and
accessible way

ocus research
reading on
homiletics
scholars who
write from a
justice
perspective

Preach using '8
justice
perspective
during sermon
practice at the
Spring Learning
Circle

Feedback from staff and student colleagues
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STAGE 6: MONITORING/EVALUATION

How will you hold yourself accountable for making progress toward ybearning goal? How will
others hold you accountable?

At CCS you are expected to develop the habit of reportingyour progress and soliciting feedback

from others as you prepare for ministry. CCS places a high value on evaluation as a normative practice
that is open, shows commitment to your own and others’ growth, is nurturing and supportive, yet

shows willingnes to risk and challenge, “speaking the truth in love.”

When preparing this part of your Learning Plan, you will want to identify:
e Who will be giving you feedback?
e What kind of feedback will you invite?
¢ What indicators of progress will you look for?
¢ How will you receive or collect feedback?

¢ Where and when will you seek feedback?

Several formal evaluative processes are incorporated into the CCS program throughout the year:

e Learning Circles Fall and Spring e Field Placement
- student led session - Orientation (feedback on Learning
- Review of Learnings Plan)
- Post Review of Learnings - Mid Term Review

e Response to Assignments: -Final Reiew
- from Staff e Report to Presbytery or sponsoring
- from Learning Partner Diocese.

Other possibilities for seeking feedback include:
e Learning Facilitation sessions e Check in with primary instructor
e Mentoring sessions e Learning Circlsmall groups- e.g. case
study.

e Local Committee sessions
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Learning Guidelines

Introduction

Th€entre for Christiarus@dthditsarning Guidelines” as a means of determining whether a student demonstrates increasing

competence in each of the areas identified as essential for functioning effectively in naintsgesabf education, pas
justice. Theselmes are used by student colleagues and Program Staff in the Review of Learnings/Assessment
the Leadership Development Module, during each of the Learning Circles in the theme ya@slsmd in the Integre
usd by Program Staff in thedfimtatgrgaw for the Theme Years and Integrating Year. We believe that an acceptab
competence is essential in each category of the guidelines in order for a student to progmseglEterttane year to tt
program. Students will normally be assessed on their individual competence for ministrygbased on a combinatio
expectations as stated in these guidelines, their own learning goals, and demonsaratie  eam ul&evegliagress frol
that every person always has more to learn.

Th€entre for Christiarh&tudiparticular responsibility to certify to The United Church of Canada that, upon gradui
student has met the testamur/eduicatientd feguommissioning as a Diaconal MiniBher s puesofiéckin
United Church of CarestaGuidelines are the primary resource used for making that determination.

Guidelines approved by ccs Central Council, March 2012)
A Spiritua lity
¢ Understands and tends one’s own spirituality.
e Lives out of a sense of gratitude and hope.
e Respects a variety of spiritual understandings and practices.
e Encourages others in their spiritual journeys.

e Articulates one’s own understanding of prayer and how that is related in
ministry.

e Accepts different understandings of prayer.

B Theology
e Explores and articulates one’s theology.
¢ Demonstrates understanding of Christian doctrines.
e Discerns how doctrine is integrated into one’s faith.

e Respects &ariety of theological perspectives.

e Facilitates others in reflecting on their own theological beliefs.

e Sustains a theology of hope and vision in a variety of situations.
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C Faith and Church Tradition

¢ Understands the history and diversity of the Christiradition, both denominationally and
ecumenically.

e (Can identify one’s own theological, spiritual, and cultural roots in Christian tradition.
¢ Understands how theology informs one's faith and relates to one’s worldview.

e Demonstrates skills in biblical intpretation and theological reflection.

e Demonstrates theological beliefs which confront hierarchy, sexism,
heterosexism, ageism, classism, racism, ableism, militarism, religious and
cultural discrimination,and anthropocentrism.

¢ Demonstrates a theology andpirituality of respect for creation.

e Values a variety of theologies of the church and understands the
strengths and limitations of each.

e Understands the polity and the ethos of one’s own denomination.
e Functions effectively within church structures.

¢ Is faniliar with the basic structures of both the Anglican Church of Canada and The United
Church of Canada.

D Self Awareness/Self Understanding
0 Has arealistic sense one’s strengths and weaknesses.
e |s gracious toward oneself and practices sedire.
e Stretchesand challenges oneself appropriately.
e Understands and accepts of one’s own sexuality.
e Acknowledges the diversity of one’s gifts in ministry.
e Is able to be selflirected in one’s work.

e Discerns when to be serious and when to be playful.

E Self in Relation to Others
e Holds others with respect and positive regard.
e Recognizes, and appropriately monitors, one’s own privilege, power, and vulnerability,
e Develops and sustains respectful relationships in a variety of ministry contexts.
¢ Works effectively in a vaaty of team configurations.

e |s aware of differences of race, class, age, sexual orientation, gender, culture, language,
abilities and religion and understands the implications for ministry.

la perspective/assumption that human beings are more important than the rest of Creation
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e Demonstrates interpersonal skills for ministry.
¢ Understands, ands committed to, appropriate boundaries in ministry.

e Exercises good judgment and understands how one’s words and actions affect others.

F Learning
e Understands learning as a lfleng process and commitment.

e Approaches learning as an educator/dearner.

e Knows and understands one’s own preferred learning style.

¢ Understands a variety of learning styles and their implications for
ministry.

e Values selflirected learning and is able to learn as a sdifected learner.

e Sets and articulates intentional goalsiftearning.

¢ Demonstrates skills in, and appreciates the value of, effective research.

e Integrates theory and experience for effective ministry.
e Assesses and evaluates one’s growth and performance.
e Seeks and utilizes support for learning.

e Learns fronmpositive and critical feedback.

G Group Process
e Understands self as leader/facilitator.
e Demonstrates awareness of how one’s needs and behaviour affect group dynamics.
e Analyzes context, process, and dynamics in order to help groups function more effelgtiv

e Utilizes a variety of leadership styles.

e Envisions, initiates, designs, plans, implements, and evaluates i
variety of group contexts.

e Nurtures spiritual health in group life in a variety of ways.

e Facilitates the participation and leadership of aths.

H Leadership

¢ Demonstrates ability to provide leadership that is visionary, prophetic, spiritually grounded
and compassionate.

e Discerns what kind of leadership is necessary in various contexts, to take appropriate
initiative, and to encourage angupport others in taking leadership.
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e Understands transition in the context of ministry and is able to offer effective leadership.

I Communication
e Demonstrates ability to listen attentively and with comprehension. (‘\
e Gives and receives feedbaelppropriately.

e Deals with conflict effectively and engages others appropriately in o
conflict situations. P

e Speaks with confidence in small and large groups.
e Communicates clearly orally and in written form.
¢ Understands the importance of context in communicatio

e Demonstrates an ability to use oral and written communication that is appropriate.

J Diversity

e Appreciates a variety of cultural, social, political and religious
perspectives.

¢ Has knowledge of and understands denominations and faith
traditions otherthan one’s own.

e Willing to enhance ecumenical and interfaith relations.
e Acknowledges and respects cultures other than one’s own.
e Demonstrates a readiness for nurturing intercultural connections.

e Understands the historical place of aboriginal peoples@anadian society and the impact of
colonialism, racism and residential schools, and demonstrates a willingness to respectfully
engage these concerns.

K Organizational and Administrative Skills
e Understands and values administration as an aspect of ministry
e Plans, organizes, sets priorities and manages time effectively.
e Demonstrates a consistent ability to meet deadlines.

e Demonstrates administrative skills such as budgeting, organizing meetings, and supervision.

L Diaconal Identity

e Understands and valuethe history of diaconal ministry biblically and
within Church tradition.

e Is familiar with diaconal networksdenominationally, regionally, and
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internationally.

e Understands and is committed to diaconal perspectives on education, pastoral care, and
socialjustice.

¢ Identifies and articulates one’s own role and identity in diaconal ministry.

M Integrated Understanding of Ministry

e Is grounded and centred in one’s own value and worth, perspective and world view, faith
and vision.

e Acknowledges one’s own gifts and skills for ministry.
o Understands one’s vocation as related to the whole church.

¢ Demonstrates an understanding of the importance of accountability in °
ministry.

e Integrates one's knowledge, understanding, attitudes, skills, and self-
awareness imministry.

e Demonstrates the ability to integrate theologically and theoretically;
prophetic, pastoral, educational, spiritual, administrative and liturgical elements of the
practice of ministry.

o Understands oneself as minister and can relate to others watthat role.

¢ Understands the significance of global perspectives for ministry and for the life and work of
the church.

e Understands how life transitions affect self and others and is able to implement personal
strategies to cope effectively with transitioand change, including developing support
networks.

N Pastoral Care
e Has an awareness and acceptance of one's roles and responsibilities in pastoral care.
e Is a nonanxious, compassionate presence.
e Understands the theory and theology of pastoral care.
e Offers effective and appropriate pastoral care in a variety of situations.

e Works effectively in pastoral situations that may be stressful and
uncomfortable.

¢ Demonstrates analysis and understanding of diversity and its implications
for pastoral care.

e Demonstrates understanding of, and commitment to, responsible pastoral ethics.

¢ Understands how pastoral care can be offered and experienced through worship and
advocacy.



CCS Student Kit LEARNING GUIDELINE21

e Understands the differences and connections amongst pastoral care, pastoral counselling,
and spiritual direction.

¢ Understands one’s own expertise/limitations in pastoral counselling, when to refer, and how
to set up a network of qualified people for referrals.

e Understands how dynamics of power and vulnerability affect pastoral care.

e Understands arappropriate attention to one’s own and others’ spiritual needs as essential
in pastoral care.

¢ Encourages others to offer their gifts and skills in pastoral care.

e Is committed to pastoral care as an essential part of the ministry of the faith community.

O  Social Ministry
¢ Understands the historical and contemporary mission of the church in the context of justice.

e Understands social analysis, is able to use different models of social analysis, and can
facilitate others in doing social analysis.

e Understandsstructures and their impact on people’s lives.
¢ Functions in a variety of institutional structures.

e Understands how socialization and ideological perspectives
influence worldviews, theology, and perceptions of
injusticel/justice.

e Has an analysis of, and camke connections amongst sexism,
heterosexism, racism, ageism, ableism, classism, militarism, and
environmental degradation,

e Understands globalization, its impact, and the implications for
ministry.

e Understands the similarities and differences between sdaervice e
and social change.

e Understands the complexities of, and is committed to, solidarity.

¢ Demonstrates skills in developing strategies for transformation using community and
church networks.

e Understands advocacy and is able to advocate for self atieeos, individually and
systemically.

e Understands spirituality as an integral element of social ministry and spiritual health as a
source of hope.

e Encourages others to offer their gifts and skills in social ministry.

e Is committed to social ministry as arssential part of the ministry of the faith community.
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P Education in the Faith Community

e Understands educational theory and has educational skills grounded in theology and
ministry.

e Determines and applies educational theories appropriate to various
situations. @
e Plans learning experiences relevant to life issues and the global context °"°
e Finds, creates, adapts resources and curriculum. @@
e Nurtures the faith of others and facilitates their learning.
e Enables others to deal with differences within a faith coranity.

¢ Encourages others to offer their gifts and skills in educational ministry.

e Is committed to educational ministry as an essential part of the ministry of the faith
community.

Q Liturgical Ministry

e Provides liturgical leadership, being aware of one’s own gifts, strengths/weaknesses, and
preferred leadership styles.

e Understands the connections in liturgy with education, pastoral care, and social ministry.

¢ Demonstrates understanding and appropriate sensitivity of diversity and its implications for
liturgical ministry.

e Demonstrates an appreciation for ritual in relation to life experiences.

e Designs and leads liturgy that is responsive to a diversity of spiritual
needs and expressions.

e Supports others in identifying their liturgical and ritual needs.

e Devdops, finds, and adapts liturgiesnd rituals to meet different
needs.

e Prepares sermons that are appropriate to a variety of contexts

e Supports and empowers others to create and lead in liturgy.

e Demonstrates an understanding of the theology of sacramentslds able to offer
leadership in the sacramental ministry of the church.

R Learning in Community
e Interacts effectively with others to form and sustain an intentional learning community
¢ demonstrates commitment over time to one’s own and others’ learning in community

e accepts and appreciates one’s own and others’ discomfort and vulnerability as part of
learning in community
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e shows awareness of and takes responsibility for how one’s emotions impact on group
process

e creates and contributes to an environment cducive to risktaking and openness to
learning in community

e develops and shares meaningful goals for learning in community

e demonstrates skills of analysis, critical thinking, and conceptual awareness while leading in
team and learning in community

e isreceptive, through reading and study, to voices beyond the immediate learning
community

¢ facilitates learning with others (listens actively, encourages and supports emerging ideas,
probes beneath the surface, seeks more information, clears up confusiamsséalutions,
includes others, makes links, holds silence when appropriate)

e integrates discoveries and insights arising from an aatidlection model of learning
e respects the unique strengths, gifts, styles and learning edges of others when leadiagin t
e respects and attends to the lived experiences of marginalization in oneself and others

e YI1Sa 0O02yySOilAz2ya Ay 0O02YYdzyArAle o0SisSSy 2ySQa
experience
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Spiral Model of Theological Reflection

Action/Reflection Learning Model in Theological Education

DESCRIBE AN EXPERIENC
(Concrete Experience
- meaningful
- impactful (+ or-)
- an Aaha@insight)
- one specific activity
HOW CAN | ACT? - one concept EXPLORE EMOTIONS & SENSH
Active Experimentation (Reflective Observation)
- In what situations can | test this - My feelings/ behaviour/ leadership
understanding/ insight awareness? -What did | see and hear in the
- Are there followup actions | need tc A environment of the setting?
take in terms of relationships (e.g. V v - How Isaw/see others in this
addressing conflict)? experience?
- How would | adapt/modifymy - How do | perceive others see
behaviour or actions in the future? 4 b themselves?
- What blocks and supports are thert - What are the tensions in
to action? me/others/the situation?
- What alternative strategies are thet b 4 - How does this experience affirm my
action? v prior assumptions /ideas/ skills/
- What are the implicationgfor experience/ knowledge?
me/others) in not taking action? - How does this experience
- What reading/ researchfesources can | assimptions/ beliefs/ experiences/
discoverfor more depth and skills/ knowledge?
understanding? - What images express my
- What skills/ knowledgekalues do | feelings/observations?
need to acquire?

IDEAS, PATTERNS AND CONNECTIONS

(Abstract Conceptualization)
- What doesthis experience mean/say to me?
personally/professionall®
- Explore:
-theoretical readings, articles, scholarship/research
- biblical connections, stories, images, teachings
-theological reflections... sin, grace, presence of God,
hope & resurrection, incarnation, mission, ecclesiology, etc.
-social aralysis questions: who is benefiting, who is missing, etc.
- ministry implications... boundaries, mutuality, role power

adapted from the work of David Kolb and Roger Fry, 1975



CCSStudent Kit FEEDBACK25

How to Give and Recelve Feedback

What is Feedback?

As responsible members of groups, people intend to behave in ways that help the group to move
toward accomplishing its task, while at the same time maintaining its membership, that is, keeping
any member fron being lost overboard. Actually, even one’s best-intended behaviour may hinder
rather than help and sometimes it is even destructive.

As a group develops, some of the members find themselves wanting to get the reactions of other
members of the group tatheir behaviour during the sessions. Others, to a greater or lesser degree,
have fears about this.

When people tellhow another's behaviour is affecting them, what they are communicating is

feedback. The technical term comes originally from the field of automation. (For example, the

thermostat gives feedback to a furnace on how well the furnace is heating the thetatgs It's a

term that applies equally well to what goes on in groups.

0O O O

Categories of Feedback , AOG6 O AEAA

OOOAAT O AO

going to be giving and
receiving feedback.

Feedack may emerge in a number of ways.
Consciousnodding assent; ounconsciousfalling asleep

Spontaneous‘Thanks a lot”; or solicited:Yes, it did help”

A lot.
Verbalno”; or nonverbalieaving the room You might as well get
Formal:evaluation form; orinformal:hand-clapping good at it.
0O 0 O

Effects
Feedback can have the following helpful effects:

Reinforces - Feedback may confirm behaviour by encouraging its repetition. “You really helped then
when you clarified that.”

Corrects - Feedback may help bring behaviour in line with intention. “It would have helped me more
if you had stood up to talk.”

Identifies - Feedback may help identify persons and their relationship. “Joe, | thought we were
enemies, but we're not, are we?”

SourceDon't Panic: The Essential Youth Ministry, Diocese of Niagara, pages 52 & 53
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Feedback is best when...

Ait is descriptive, rather than judgmental. By describing one’s
own reaction, it leaves the individual free to use it or not to us
it as she/he sees fit. By avoiding judgmental evaluatiy
language, it reduces the need for the individual to reac
defensively.

Ait is specific, rather than general. To be told “you did a great
job” is too general to be useful. Say, for example, “The way you
organized the agenda really helped us to make decisions.”

Ait is appropriate, by taking into account the needs of both the
receiver and giver of feedback. Feedback can be destructi How NOT to give feedback
when it serves only the needs of the one who gives th
feedback and fails to consider the needs of the person on the
receiving end. It needs to bailored to the situation, to be considerate of the circumstances of the
receiver, and to be given in a supportive way.

At is usable, rather than outof-reach. Feedback needs to be directed toward behaviour which the
receiver can do something about. Fruation is only increased when a person is reminded of some
short-coming over which s/he has no control.

Ait is well-timed. In general, feedback is most effective when it is given at the earliest, appropriate
opportunity after the action or behaviour has n observed. Timing also includes a sensitivity to
the person’s readiness to hear it and to surrounding circumstances. For difficult feedback, ensuring
that there is support available may be important.

Ait is clear and honest. Feedback is not helpful wheit is given so carefully and cautiously that the
point is lost. Giving it straight out is the best policy. That way, the receiver does not need to second
guess what is being said and why it is being said. One way of checking to ensure that the
communication has been clear is to ask the receiver to rephrase it to see if the feedback received
corresponds to what the sender had in mind.

Ait is requested, rather than imposed. Feedback is most useful when the receiver formulates a
specific question or solits a response. Of course, through the very act of placing oneself in a
learning situation the receiver indicates that feedback is both essential and welcome.

Ait represents a commitment to growth. Feedback is best when it is offered out of a commitment
to the person. The intention of feedback is to help the other learn and grow. This means that the
giver of feedback needs to be prepared to relate on an ongoing basis and offer further comments to
indicate improvement over time.

Sourceadapted from: Andover Newton Theological School Field Education Program
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How to Give Feedback

A frequent error in giving feedback is to be too general. Helpful positive feedback needs to be clear
and concise.

1) Introduce theConversation
e.g. “l would like to give you some positive feedback about the children’s time you led in last
week’s service. Is now a good time for that?”

2) Describe the Behaviour and Context
“I noticed that you had the children’s attention throughout. Your voice was inviting and
animated without being patronizing or overly dramatic. Your sincerity and affection for the
children were evident in the way you offered them eye contact and took their questions
seriously. And you were able to be firm but kindhen you asked the young boy not to bang
his feet because it made it hard to hear and it was distracting.”

3) Share Impact of the Behaviour
“l can relax when you offer leadership for the children’s time. | know that you are confident
and can handle the spontaeity of the children without being flustered or overwhelmed. | am

deeply grateful that you treat them respectfully and listen to them. | think that is a great
model for all of us who take our turn doing the children’s time.”

Supportive Climates

All of us need positive feedback. In the best case scenarios, the field placement setting will establish
supportive climates. A supportive climate is characterized by:

1) Feedback is descriptive not evaluative or judgemental. Events are described in objéetine.

2) Feedback is not an issue of control or imposing of one’s own view but focuses on the problematic
behaviour not on the person.

3) Feedback tends to be spontaneously expressed in a straight forward, honest fashion. People are
open about their vewpoints and opinions and don't have hidden agendas or secretive motives.

4) Feedback is respectfully offered with empathetic attention to the
other person’s feelings, problems and value system. The other
person’s worth is affirmed.

5) Feedback is not enatter of “pulling rank” and is not offered in a
competitive atmosphere which sets up comparisons in ability ant
status.

6) Feedback is tentative in nature. It is not overly certain of its
correctness or its point of view.

_ﬁ,g
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Preparation for Giving Feedback

Before giving feedback, especially when it is critical or difficult, it is crucial to do some reflection in
preparation.

1) Determine the best time and place
2) ldentify the readiness of the person to receive feedback

o wasthe feedback requested explicitly or implicitly?
o was the feedback not requested?

3) Reflect on your motivation

0 am linterested in the other person’s well-being? growth? future?
o0 am | angry? seeking revenge? wanting my own way?

4) Reflect on the powedynamic of the situation

0 in what ways is the other person vulnerable?
0 in what ways do they have power over me?

5) Prepare yourself to match the tone, style and language of the other person
o0 develop strategies so that the other person can hear and understgodr feedback
6) Identify how you will introduce the conversation

0 ‘“l'want to give you feedback about ..
0 “"Whatl have noticedis...”
0 “lwould like to share my observations about last week’s worship...”

7) Describe the behaviour without judgement
8) Pracise

o if necessary, write out what you will say face to face
o rehearse by yourself or with a trusted colleague

How to Receive Feedback
There are helpful and less than helpful ways to respond to feedback.

The steps described below provide some appropriajaidelines for receiving feedback with maturity
and grace.

A Suggested Process
1) Check Out the Comments

0 repeat back the feedback and your understanding of the problematic behaviour
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2) Ask Clarifying Questions

0 make sure that you have understood to thgatisfaction of
the one who offered the feedback

3) Do Self Talk

o tell yourself that you can handle criticism
o0 wonder about the situation and practise being curious
o0 prompt yourself to listen and not interrupt

4) Thank the Person

o0 demonstrate appreciation fothe commitment to relationship and learning
o remind yourself that this is likely a stressful situation for the other person too; it may have
taken considerable courage to offer feedback

5) Identify Next Steps (if any)

0 promise to think about the feedback

0 beclear about what is being requested of you

0 brainstorm alternative approaches or behaviours
0 consider making appropriate changes

Do not...

0 over-explain. 1
A dlarify in a sentence or two but learn to stop \

0 use this as an opportunity to give your own feedback ‘ v
A it may become escalating retaliation | 5 é

0 become silent or shut down -
A which may be perceived as petulance or resistance A

0 blame others 4
A accept your responsibility 4

0 make excuses
A it only appears defensive and as if you are not taking the feedback seriously



Confidentiality:

Some Guidelines for Students

1. Asin all areas of ministry, the people you meet and work withyaur field placementand in
learning circlesareto be shown care and respect.

2. Each of us has our own story; our stories are ours to tell. Just as we would not want someone
else to share ousstory@asually, we need to trust and empower people with whom we work
to tell their own stories.

3. If you are dscribing someones life situation for an assignment, such as a case study or spiral
reflection, take care to change any information that would identify the peraamiessyou have
that persorrs permission to include it.

4. When you are sharing with friends damily the new things you are learning in your field
placement, take care to speak of people and their context respectfully, and not to share the
particulars of their lives in a way that violates the trust and confidence they have shown you.

5. Discuss with & ministry/staff personnel and volunteers who have designated responsibilities
in your placement setting what the norms are for sharing information about persons whom
the ministry/agency/congregation/parish serves.

6. Become familiar with what the law reques in terms of reporting suspected abuse/neglect.

Harassment

The Centre for Christian Studies is committed to providing a harassiiegg environment.
Complaints of harassment will be taken seriously and dealt with fairly, with a view to preventing
further harassment.

The Centre for Christian Studies will not tolerate any behaviour which constitutes harassment
perpetrated by any member of the Centre community against any other member of the Centre
community and such behaviour may result in disciplinargten.

Any attempt to penalize a Complainant for initiating a complaint or any form of retaliation is
prohibited and may be treated as a separate incident which calls for investigation by the Advisory
Committee.

Note: Copies of the entitarassment dlicyare posted on the CCS web kite:(/ccsonline.ca/about
ccs/policies/) and are available on request.
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I. THEOLOGICAL STATEMENT

The Centre for Christian Studies seeks to be a community of learcir@gacterized by relationships of
mutual respect, free from exploitation, harassment, discrimination and abuse. We believe that such
relationships are a reflection of God's intention for human community. We affirm the right of all

persons to dignity and feedom from fear of violation.

Exploitation, harassment, discrimination and abuse distort relationships and lead to objectification,
alienation and distrust between individuals and within communities, regardless of the intention of the
actions. These actianare sinful and perpetuate injustice. The church is called to denounce injustice
and to uphold a vision of faithful living and right relationships.

II. DEFINITIONS

I Sexual Harassment

0 O0 O

These are some

Sexual harassmens defined as any attempt to coerce an unwillin
excerpts from the CCS Y P J

person into a sexual relationship, or to subject a person to
Harassment Policy unwanted sexual attention, or to punish a refusal to comply, or to
(Which can be found on reward compliance. Sexual harassment must be understood as an
the website). Itapplies exploitation of apower relationship, rather than as an exclusively
sexual issue. Both men and women can be harassed by anyone

to all aspects of your regardless of gender identity.

CCS work (field, _ -
: : Sexual harassment may be physical and/or psychological in nature.
leammg circles, .etc.). One incident or a series of incidents (even whersingle incident
You, your learning would not necessarily be considered to be harassment) may

facilitator, and your constitute sexual harassment. It may involve individuals or groups.
mentor will need to It may take the form of excluding an individual or a group from
sign a form rights and privileges to which they are otherae entitled.

acknowledging that Sexual harassment is prohibited by federal and provincial/territorial
Ui 68 OA OAAT law

For the purposes of this policy, sexual harassment is deemed to

6 0 o0 include, but is not restricted to:
(1) unwanted sexual attention by a person who knows
or ought reasonablyto know that such attention is unwanted;
(2) an expressed or implied promise of reward for complying with a request of a sexual
nature;

3 actual reprisal or an expressed or implied threat of reprisal for refusal to comply with a
request of a sexual nature;
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4) an adual denial of opportunity or an expressed or implied threat of denial of
opportunity for refusal to comply with such a request; or

(5) behaviour of a sexual nature or gendéxased abusive and unwelcome conduct or
comment which has the purpose or effect of @gng an intimidating, hostile or
offensive environment.

Examples of sexual harassment include, but are not limited to:

a) sexist remarks, jokes, innuendos or taunting about a person's body, appearance,
characteristics or clothes;

b) displaying of pornographia @ther sexually offensive or derogatory material;
C) persistent and unwelcome invitations or requests for “dates”;
d) leering or other sexually suggestive gestures;

€) inappropriate questions or sharing of information about a person’s sexuality or sexual
orientation or gender identity;

f) inappropriate touching;
g) sexual assault.
Il.ii  Personal Harassment
Personal Harassment, which is deemed to include but is not restricted to:

(1) one or a series of objectionable and unwelcome comments or actions directed toveard
specific person or group of persons which serve no legitimate work or learning related
purpose and have the effect of creating an intimidating, humiliating, hostile or offensive
environment;

(2) physical or verbal abuse, discrimination, threats or intimidatithat is humiliating or
demeaning.

Examples of personal harassment may include, but are not limited to:
a) repeated and continuous incidents of yelling, screaming or-caltimey;

b) repeated and continuous threats to terminate employment or contracts udrelate
performance;

c) repeated and continuous threats to withdraw funding, scholarships or advancement
opportunities unrelated to performance;

d) patronizing comments addressed to a person which have the effect of undermining a person’s
role in the workplace adrning environment;

e) repeated incidents of interruption of work or of presence in work space that prevents work from
being done in a satisfactory manner.

1. iii Human Rights Harassment
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Human Rights Discrimination or Harassment, which means, except whemldaith and reasonable
cause exists, or where it is based upon good faith and reasonable requirements or qualifications, the
differential treatment, whether intended or not, of an individual or group of individuals based on:

(1) anindividual’s actual or presumed membership in or association with some class or group of
persons, rather than on the basis of personal merit;

(2) any of the following categories: ancestry, race, colour, nationality or national origin, ethnic
background, religion or religious belief, @y gender, gendedetermined characteristics,
gender identity, sexual orientation, marital or family status, source of income, political belief,
political association or activity, physical or mental disability or related characteristics or
circumstances.

The failure to make reasonable accommodations for the special needs of an individual or group, if
such failure is based upon any of the characteristics referred to in section Il. iii (2) above may also
constitute discrimination or harassment.

Examples of heassment and discrimination include, but are not limited to:

a) derogatory written or oral comments and gestures such as-callimg, slurs, graffiti,

pictures, remarks, or jokes based on any characteristic referred to in Il. iii (2) above;

b) evaluations of pdormance based on any characteristic referred to in Il. iii (2) above;

c) applying stereotypes or generalizations based on any characteristic referred to in Il. iii (2)
above;

d) refusal to work with or share work or learning facilities based on any chdimctéeised to
in 1. iii (2) above.
€) inappropriate questions or sharing of information about a person’s sexuality or sexual

orientation or gender identity;

f) behaviour stating or implying actual or perceived abilities or inabilities based on any
characteritic referred to Il. iii (2) above.

(3) Notwithstanding any other provision of this policy, it is not discrimination or a contravention
of this policy to:
a) makereasonable accommodation for the special needs of an individual or group, if those
special needs are based upon any characteristic referred to in Il. iii (2) above;

b) plan, advertise, adopt or implement an affirmative action program or other special
programthat has as its object the amelioration of conditions of disadvantaged individuals
or groups, including those who are disadvantaged because of any characteristic referred
to in 11. iii (2) above.

CCS Harassment Advisory Committee

Ifyou are experiencing any form of harassment please contact a member of the Harassment Advisory
Committee who will provide confidential supportf for some reason the members of the Harassment
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Committee are unavailable, CCS staff can provide contaftirmation for a suitable person to hear
concerns.

Marilyn Boyd, Winnipeg, MB
m.boyd@uwinnipeg.ca

Home: 204453-6032

Marilyn is the Executive Director of the Aurora Family
Therapy Centre at the University of Wiipeg, and has been a
guest resource persontaCCS on issues of counselling.

Lynda Gow, Edmonton, AB
Ingow@telusplanet.net

Home: 7806437-1272

Lynda Gow is a retired diaconal minister working from Edmonton at Knatrivpolitan

United. She has been in Alberta for 30 years working with different congregations and among
other conference involvements has served as a consultant with the sexual abuse and
harassment committee for 13 years.

Dorothy Naylor, Ottawa, ON
doneQ7@sympatico.ca

Home: 613596-2819

Dorothy Naylor is a retired diaconal minister living in Ottawa. She is active in the CCS
community as was made a Companion of the Centre in 2009.

Carey Wagner, Petrolia ON

cgwagne@sympatico.ca

Home: 519-882-2191

Commissioned to diaconal ministry in 2012, Carey is in congregational ministry in London
Conference.Previously, Carey worked in the Pet@hemical industry for 38 years. One of his
CCS research papers looked at “Harassment in the Workplace” and how effectively the policies
were in creating a safe work environment.

Acknowledgement of CCS Harassment Policy and Procedures Form

The acknowledgement signature page of this policy is included as part of the Field
Placement CovenantPlease ensure that the appropriate documentation is signed
and returned to the Program Administrator.
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CCS Student Kit COMPUTER REQUIREMENT3S

Computer Requirements

The CCS program requires access twoanputer and on line services. Computer requirements for CCS
Students include

Some students use digtal readers or iP&ds course readings and
other documents. This is up to the individual student. If you are
thinking of purchasing a reader, you'll want to make sure it can deal
with PDF documents easily, as that is the format most of the

ability to submit assignments electronicallyin Word or Rich Text Format (RTF)

frequent access to email, with the ability to send and receive attachments

internet browser acess to Yahoo Groups (used for communication between students and
notices to groups of students (eg. Ed Year students)

internet browser access to Dropbox (used for distribution of online readings and
submission of assignments)

capacity to open PDF document{gg. Adobe Reader, Apple Preview, etc.)

ability to print documents sent electronically

frequent (34 times weekly minimally) email and internet access with browser capability to
access Yahoo Groups (see Yahoo Groups site for current specifications)

capacty to open pdf documents (requires Adobe Reader software which can be
downloaded through the internet free)

ability to print documents sent electronically

readings come in.
g =

During learnirg circles at Woodsworth House, there is a library
computer and access to a printer for students. Students are

encouraged to have a USB memory stick for transferring data from
one device to another. Woodsworth House has a wireless network.
(It gets a bitfussy when there are lots of users on it.) Meeting

S

rooms are also outfitted with SMART boards.

If you have any issues computer issues, you can contact Seolbglas@ccsonline.gaHe doesn’t
promise to beable to help, but he can be sympathetic.
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Setting Up a Field Placement

The field placenent is where you learn by doing... and then reflecting on
the doing... and then doingdifferently based on the reflection. (Remember
that whole ActionReflection spiral thing?)

R

-

You are responsible for setting up your field placement (in consultation with
Program Staff). You're looking for a settingthat will...

$ provide an opportunity toengage directly in expegnces related to
the theme year:

o0 Educational Ministry Yearopportunity to preach at least twice;
o0 Pastoral Care Ministry Yeainvolvement in funerals and grief work;

0 Social Ministry Yeatrinvolvement with a marginalized populton outside students
own experience

*

be a stretch for youpersonally and professionally

further your learning goalss described in your Learning Plan

run from September to April with 12 hours (averapa week of work for

you to do

$ be opento having a mnistry sudent offering leadership and understand
that you would be required to be away from the field occasionally during
the year for school obligations

$ and be committed to sharing in your education

& B

Considering Potential Field Sites

Somestudents,because of geography and circumstances, will have a number of options for their field
placements. Other students will be more limited in their opportunities. All students need to work with
what is available and possible. We also need to stress that @ filelcement is intended to be &ime of
growth and reflection.

Startsetting up your field placementvell before the beginning Theme Yeare.March- May

A. Consult with CCS stadbout ideas for potential field placements.

B. Check out potential site(s)nd ask yourself
$ Where dol lackexperience and/owhat work would represent a growing edge fane -
especially in the theme year area¥¥hatwill be challenging and engaging for me in this
site?Whatkind of workdoesthe ministry/congregation/parish/agencydo?
$ How does the potential sitaunderstand the role of a student in their mid3t(e.g. a valued
resource, an unpaid person to fill itné blanks in the leadership...)
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$ What arethe possibilities forand understanding o) O O

of, learning facilitation. Will there be need for an

offsite Learning Facilitator? In your conversations with
$ What isthe ethos of the placeHow do they people in potential field

regard the people with whom they work? How do

they understandthe faith and represent it in the placement(s) please

community? Will there be opportunities to convey thatstaff approval
participate in worship leadership? is required before any
$ Ask for literature that describes the placement can be finalized,

agency/parish/congregation/ministry.
$ Consider how you will fit with the site and how the
site will fitwith you.

and that you are initially
exploring possibilities. It is

$ Consult again with CCS staff. essential that the status of
C. Develop a proposads you prepare to consult with your conversationsis
your primary staff person, using forfRroposal for Field clear.
Placement (under “Forms” on the CCS website -
http://ccsonline.ca/resources/studentesources/). Be sure 0O 0 O
to include:

$ a description of the purpose and workings of this setting

$ how you see your learning goals being met working with this setting
$ what theological perspective is represented in thisinistry

$ what options for a learning facilitator and mentor are available.

D. Share your proposal with your primary staff persasaff will contact potential
facilitators and mentors.

When introducing yourself to the site:

1. Negotiate with the potentialplacement: ‘ ‘

$ what work you will be doing during your 12 hours a week, how you
will start and howwork will be negotiated

$ the weeks you will be away because of school commitments.

2. Try to meet those in the setting with whom you might be working. Share adbitvho you are and
why you are present. Let people know what you hope to be doing and how long you expect to be
with them.

3. Check out the norms in relation to:

e pragmatic items such as office space and supplies, break and lunch practices

e with whom is it wie to check if you want to suggest changes in the way things have been
done

e expectations about changing plans (arrival times, departure times, changing days when you
will be present, etc.)


http://ccsonline.ca/resources/student-resources/
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e confidentiality
¢ negotiating the possibility for covenanting with thglacement setting.

Recruiting

You will need to recruit some folks to walk with you on this journey. We like it if all of these people are
able to offer wisdom and thoughtful insight from their experience.

« ALearning Facilitatowho will be able to meet with you for the equivalertf an hour a
week to reflecton the practice of ministry (or issues related to work of the placement) and
who is available orsite or close by to provide support, direction and helpful feedbag¢ksee
the section on Learning Facilitatord.pt them know thetime commitment, goals,
requirements for field, dates of learning circle commitments and orientation session

« ADiaconal/Vocational Mentofho meets with you once a month for conversation

about identity and call. Some of this involves some study togetteed the section on
Mentors).

e Four or five people who will be on yodrocal Committee These folks meet at least six
times during the ourse of the field placement.See the section on Local Committees

Field Placement Propos&orms should be submitted to CCS staff by
the end of May (or end of June for Leadership Development Module
students.)

Field Placement Covenant Forms (and acknedgement of
Harassment Policy) are due on the first day of the fall Learning Circle.

Forms are available on the CCS website.

Field Orientation

The purpose of the field orientation iotprovide an opportunity for Learning Facilitators,
Diaconal/Vocational Mentors, representative$ Local Committee and student® become familiar
with CCSs program andto clarify theme year requirements

All the folk mentioned above- learning facilitaor, mentor, local committee- need to be invited to an
orientation session In September, a CCS staff member will come to your local to facilitate this event.
They will be in touch abouhegotiating and setting dates.
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As a student, you will have someggonsibilities arrangng for this:It is your jobto invite all
participants to the orientation, make local arrangements, briggur learning goals related to the field
placement,and convey an experience as the focus of a spiral reflection.

Orientation Session Goals
$ to become familiar with CC8 program and educational approach
$ to become familiar with the expectations for students for the Theme Year

$ to become familiar with the roles and expectations for Learning Facilitators, Diaconal/Vocatio
Mentors and the studens Local Committee

to share and experience some models for reflection with students

to provide an opportunity for volunteers from the field placement to reflect together and with the
student

$ to share and discuss oumderstandings of diaconal ministry

Participants

The orientation is designed for:
$ Learning Facilitator

$ Diaconal/Vocational Mentor

$ Local Committee memberglt is expected that at least one
member will be able to attend)

$ student

When desired and wherapplicable, optional participation can be arranged for:

$ ministry staff and staff team colleagues from the field placement

$ life partners and loved ones who would appreciate a deeper understanding of the program

This optional participation needs to be discsed in advance of the session with the primary staff who
approves the field placement and/or the CCS person doing the orientation. The optional participation
is usually best suited and limited to the aspects of the orientation which include worship,
introductions, the discussion of diaconal ministry and the explanation of the CCS program,
philosophy, education approach and field placement expectations.

Location and Timing

CCS staff ask for patience as the timing and location of the orientation sessi@nseang planned.
Many dynamics need to be considered in scheduling for the requirements of volunteers, students and
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staff. Every attempt is made to be consultative in the coordination of the orientation sessions.
Information about exact times and locains is shared as it becomes available. Students are strongly
encouraged to share details with all participants as soon as possible. If the participants of your field
placement (i.e. local committee members, learning facilitator, vocational/diaconal mentmave

specific needs for timing, please shareig information with CCS staff.

Sessions will generally be scheduled for four to five hours. Participation in the entire session is
anticipated and strongly encouraged; early departures and late arrivaésdisruptive of group
dynamics and education processstudents are expected to participate in the entire session.

Preparation for the Orientation Session

In preparation for the session it is the hope that all participants (student, facilitator, mentaal|
committee members) will have:

$ reviewedfield sections othe Student Kit particularly the sections specifically related to their role

$ identified questions for clarification or concern

Students are expected to prepare for the orientation in tf@lowing ways

1. Communicate with participants :

$ distribute, in advancerelevant sections of the Student Kib the facilitator, mentor, local
committee members and any other participants who may be in attendance at the orientation

ask participants to bing the kits (or relevant parts) to the orientation

ensure that all participants are clear about the date, time and place of the orientation (in previous
years participants have appreciated lots of notice for these dates!).

$ consult with and confirm withCCS leadership about arrangements

Make local arrangements:
book the space for the meeting

provide name tags for the participants

7R SR SN

supply materials for the workshop thahaybe requested by the staff person (e.g. markers, flip
chart, masking tape, etc.)

$ arrange for necessary worship resources timaay be requested by the staff person (e.g. candle,
bible, hymn books)

$ organize for refreshments and a simple meal (suggestion: coffee and muffins, soup and/or
sandwich fixings)
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3. Share learning goals

$ isolate from your learning plan the learning gémrelated to the 6 00
field placement

Hey, you know that Field
Placement Covenant
Form and Harassment
Policy Form that you,
your facilitator, and your

_ _ mentor have to sign?
4. Model theological reflection method : Why not do it at the

$ bring these learning goals to the session (photocopied for
distribution)

$ be prepared to work through at least one of the learning goals
during the orientation session

$ choose an igident or concrete experience which will be used tc orientation when
practise the spiral reflection method during orientation session. AOAOUI T ASO
(Perhaps something arose in the set up or first weeks of your
field placement might be a good choice for this spiral. This room?
incident will only need to be sharederballyas part of the
Concrete Experience of the spiral. The student might do some
preliminary thinking in preparation for being facilitated through
the other aspects of the spiral (Reflective Observation, Abstract Conceptualization and Active
Experimentation)with the participants in the orientation.

0 0 O

Please communicate with CCS leadership confirming all arrangements for the orientation.

Role of CCSStaff
In the Field Placement

The primary staff person for each student provides-going support to thevolunteers and student in
the field placement. Their role includes:

$ assisting the student in the saip of the field placement (suggesting names for sites, mentors,
facilitators, etc.)

receiving and approving the field placement proposal
ensuring that ofentation to the field placement process occurs for each setting

contacting the Learning Facilitators and Diaconal/Vocational Mentors at least twice during the
year (once before the miderm review and once before the final assessment)
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receiving the repors of the midterm review and the final assessment

reviewing the recommendation of the final assessment and approving the successful completion
of the field placement in consultation with other Program Staff and/or the Principal

$ responding to questions or @ancerns from students or field placement volunteers at any time by
phone or email. In critical and special circumstances, the staff person will be available to visit the
field placements in order to address difficult situations or to provide for confliwtdiation.

Assumptions of the Staff re: the Field Placement

$ to operate in a consultative, respectful fashion

to share information in a clear and direct fashion

to maintain supportive contact with student and volunteers, as appropriate

to raise questionspffer insights, and challenge students and volunteers for learning and growth

B B H B

to receive feedback about the program and staff connection to the field placement.

Confidentiality

Staff are committed to:

$ anorm of holding as much information in confidencesgossible
$ being transparent about our understanding of confidentiality.
Within these principles we will:

$ make every effort to remember to ascertain if information disclosed by an individual may be
shared with others

$ consult with other staff about studenprogress and readiness for ministry but not about personal
or private circumstances

$ restrict discussion of financial information of students to staff responsible for bursaries and tuition
(unless authorized by the student)

$ as necessary, test with othetaff approaches and feedback to students or volunteers without
revealing names or circumstances and monitor ourselves around the appropriateness of these
conversations

$ in some circumstances, seek outside consultation with professionals to test appropréegs of
staff responses and behaviour

$ if there is risk to self or others, take steps to ensure safety.
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The Learning Faclilitator

The relationship with the Learning Facilitator is crucial for the studergrowth and ministry
formation. Atthe Centre for igistian Studies we use the terminology Learning Facilitator, as opposed
to terms like supervisor, in order to indicate that the relationship is:

e primarily about the students learning and centered in the studemstgoals and not about
providing another woker for the ministry or agency setting

e involves facilitating learning within an atmosphere that permits mistakes, room for growth, and is
not a competitive or bossemployee hierarchy.

Many students will have ossite facilitators with experience in the press of reflective learning and
will be able to give direct feedback. In other situations, arrangements will need to be made for an off
site Learning Facilitator.

Where there is an oféite Learning Facilitator, the student and Learning Facilitator wiledeo spend
time deciding how they will work together. We encourage dfite Learning Facilitators, where
possible, to be or become familiar with the setting in which the student is working and to find
opportunities to be able to work with or observe thstudent in the field placement setting. Where
this is not possible, the facilitator and student together will need to determine how experiences from
the field placement will be reported. We encourage the use of case studies, verbatim reports,
videotapes,etc. as a basis for reflection from time to time. (See sed®esources for Reflectid

It is our anticipation that the Learning Facilitator will be someone who:
e is engaged in the work of ministry

e brings a faithbased perspective

e is willing tosupport and guide a student in her/his learning

e will raise critical questions of both practice and analysis

e encourages a person to be responsible for her/his own learning

e listens carefully and with care

¢ is willing to offer support, clear feedback, and diemge as appropriate
e brings skill in theological reflection

e brings skills in social analysis

e is committed to learning and exploring mutual learning

e Mmaintains appropriate professional boundaries.
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The work of facilitation includes

e participation in fall CCS orientation session

¢ working with the student in setting and/or clarifying her/his learning goals

¢ developing a learning covenant with the student

e assisting the student to reflect on her/his learning goals and adjust as needed

e providing time for the student to reflect on the work that has been happening as the student
identifies learnings, anxieties, questions, concerns

e offering feedback as appropriate and challenge as needed

e providing direction as appropriate

e participating in the md-term and final reviews

e providing support as the student works through issues and problems related to their work
e consider having their own learning goals to work on over the year

e reflecting theologically.

The timing and format of facilitation will
e Dbe the equivalent of one hour per week, either on a weekly om®ekly basis
e begin in September and run for the duration of the field April

¢ include agenda items that the student brings from her/his experience in the work (concerns,
experiences, dilemmas, quéens)

e include agenda items brought by the facilitator in terms of pressing for depth or analysis as well as
in terms of observations or feedback on the studesiivork

e include theological reflection.

Note: In any instance where a serious conflict arisetvieeen student and learning facilitator, a third
party may be called on to facilitate a process of conflict mediation. There are often local professionals
(in the church or the wider community) who offer these services. The stugemtimary staff person
should be advised of the conflict and may be part of the decision about its resolution.
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The Local Committee

Members of the local committee have an important role to play in a studemgreparation for ministry.
The field placement provides a learningneironment in which students can both engage in the
practice of ministry and reflect on their involvements. The local commitsegesponsibility to provide
care and support for the student runs concurrently with the responsibility to provide honest and
compassionate evaluation of the studert abilities.

Criteria for Committee Members

The Local Committee consists of four or five people, normally all of whom are connected with the field
placement ministry setting who:

e have interest and experience in the particular focus of the theme year
e value ministry in the church and the world

e are interested in their own learning and growing
e are reflective about experiences

e are willing to discuss issues of theology

e bring a mutual agproach to learning together

e are able to offer feedback in a manner that is constructive and non
judgmental

e are representative of different ages, genders, races, cultures
e are available for team meetings and follow up

For students who have already completeafield placement, it may be helpful if at least one member
of your former Local Committee can continue to serve on your current theme year Local Committee.

Recruitment of the Committee:
It is the students responsibility to recruit the Local Committe&.he student:
e could consult with the staff and key volunteers at the placement to get suggestions

e should not ask people who may be in conflict of interest (e.g. friends of the student, personnel
committee members in settings where the student is employed)

e could write a letter to invite volunteers to become part of the committee
e might follow up with a phone call or visit

e should provide orientation about CCS program and studenfield placement
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Responsibilities of the Committee :

e meet every four to six week® times during the course of the field placement)

e support the student and offer challenge where appropriate

¢ provide clear feedback on their observations of the studenteadership and learning
¢ monitor students goals and suggest situations where theseais can be pursued

e provide history and context as needed

e be colearners with the student in relation to this task

e provide resource ideas and assistance

e atleast one person is to represent the Local Committee at the fall CCS led orientation session and
should be willing to share information with others on the committee

e atleast one person is to represent the Local Committee at the studeassessments

e interpret the CCS program to the congregation/parish/ministry/agency and ensure that they are
informed about students role

The Mentor

Role of the Diaconal/Vocational Ment@gto assist with diaconal identity formation for the student as
related to educational ministry

e to provide a diaconal model of ministry in the area of integrating educationghistry
e to support the student in reflection on vocational and theological issues in the field placement

e to encourage intentional reflection, questions, analysis and the development of diaconal
perspective

e to assist the student in identifying her/his leaings from experience in the field

e to be supportive of the student in their field placement particularly in relation to issues of team
ministry, gender issues, and understanding of ministry while respecting the role of the learning
facilitator

Expectations of the Diaconal/Vocational Mentor

e aface to face meeting once per month, if possible, fo# Bours; recognizing that some of this
time might be in the form of telephone and/or email conversations between meetings (about 8 or
9 meetings a year)
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¢ participation in fall CCS staféd orientation session

¢ a minimum of a one year commitment during the field placement phase with the possibility of
extending the relationship if both people agree that this would be beneficial

¢ willingness to offer reflections totte staff of the Centre for Christian Studies at least twice yearly
regarding the learning and the effectiveness of the mentoring relationship

¢ facilitating a) the mid term review and b) the final review and assessment at the field site with the
facilitator, representative from the local committee and student (see the accountability section of
this resource)

Qualities Needed in the Diaconal/Vocational Mentor

e clarity about diaconal/vocational identity (role, style, perspective)

e graduate from a diaconal prepation program or familiar with and supportive of diaconal ministry
¢ willingness to work collaboratively with the Centre for Christian Studies

e good listening skills

e ability to challenge appropriately and also to offer support and affirmation

e ability to engage in theological reflection and in deepening the spiritual life of the student and the
spiritual dimensions of the mentoring relationship

e hopeful about ministry without denying negative experiences

e able to facilitate identification of learnings fromx@erience

The Mentoring Process

The diaconal mentoring aspect of the Centre for Christian Studies Field Placement is intended to
contribute to the development and nurture of diaconal identity for students involved in diaconal
ministry. By diaconal iddity, we mean a sense of salhderstanding in ministry that is shaped by:

e knowledge and appreciation of, and identification with, the history of diaconal ministry,

e aperspective on ministry that is grounded in the historic and current experience of people
engaged in ministries of education, service, and pastoral care.

The mentoring process is designed to offer an opportunity for shared reflection on diaconal identity,
on issues in ministry and their particular significance for people in diaconal ministry. We hope that
this process will be of value to both people involvedthe student and the mentor- and that the
opportunities for learning will be mutual. At the saentime we recognize that the process is a
requirement of the program for the student and is a volunteer contribution for the mentor. There will
be times in the process where the conversation will appropriately focus specifically on the needs of
the studert; there will be other times when a greater degree of mutuality may be possible. It will be
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important to maintain clarity that while there may be mutual benefit, the intent is to meet the needs
of the student. We hope that the mentoring process will engage honest searching and reflective
conversations.

There will be a different process for each year of mentorirg@cognizing that for those entering their
first year of theme studies or beginning with a new mentor, there will need to be some initiaktim
build trust with each other. This kit includes an introductory session for those people entering into a
new relationship with their mentor.

Session 1:Getting Acquainted

1. Introduce yourselves; talk about the ways in which you have been involveth@life
of the church and what gives you energy and hope in this work. Reflect on how it
feels to be part of/connected with the Centre for Christian Studies Program.

2. Decide when, where, how often you will meet and discuss a format for your meetifgs.
Determine the focus for your next meeting. Set up an agreement or covenant that
will guide your work.

3. I

influence the expectations that you bring to the role?
4. Discuss what you me

In order to generate discussion you may want to consider these interpretations:

Reflection: taking time to think back overexperience, interpret what happened
compare it to the theories you know, identify learnings.

Theological Reflection: making meaning, relating issues or events to yqur
ence

Questions could include:

e Who are we?: the nature of humanity (theological anthropology, sin, evil, place in
creation, image of God, etc.)
e \What is our task?: our vocatmo(missiology (nature of mission), ecclesiology (role|of
the church), eschatology (understanding of the realm of God), ministry, etc.)
¢ Who is God?: our perspectives on the divine (images, Christology, Pneumendlogy
(Spirit), Sophia (Wisdom), spiritualitytce

Next Sessions











































































































































































